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Overview

1. Equality of opportunity & social gradient

2. Mobilization of social capital through parental involvement 
for children’s education and social mobility

3. Impact of different types of family involvement on student’s 
cognitive (academic achievements)and non-cognitive 
outcomes (University aspiration and Hope of adolescents)

4. Effective models of Home School Community collaboration 
(from Epstein’s 6  types to HO’s 7 types Model)

5. How to enhance HSC by Communitarian Leadership ( 
evidence from Action Research on HSC)

6. How to mobilize Community Resources to enhance social 
mobility ( (evidence from the BUS model – Business-
University-School collaboration)
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Re-define Effectiveness of Basic Education 
from International Perspective

Effective Basic Education

• Quality –

       Mean and rank

• Equality – Gender, 

Ethnic groups & 

Class(ESCS/SES)

•         by Social gradient

OECD (2023), PISA 2022 Results (Volume I): The State of Learning and Equity in Education, PISA, 
OECD Publishing, Paris, https://doi.org/10.1787/53f23881-en

https://doi.org/10.1787/53f23881-en
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SOCIAL GRADIENTS IN ACADEMIC PERFORMANCE 
(PISA2015)

Singapore

Finland



The Social Gradient and Social Reproduction
Family Deficiency Theory 
• Higher SES families with more family resources tends to provide more academic 

support vs Lower SES families, lack of economic, cultural and social capital, face 
challenges engaging in learning activities. 

Social reproduction vs Social mobility from Basic Education
• Different types of parental involvement have different impacts of children’s 

learning outcomes – evidence from national dataset

Ho, S.C. & Willms, J. D. (1996). The effects of parental involvement on 
         eighth grade achievement. Sociology of Education, 69 (2): 126-141
• USA NELS 88 NATIONAL DATASET 
• N=1052 secondary schools; n = 25000 students
• Four Types of Parental Involvement/Social capital：

Home Discussion: academic and social discussion
        Home Supervision: homework supervision and limit TV time
        School Communication: school contact family , family contact school

School Participation:  Volunteering and PTA



HLM explaining variation in 4 types of 
Parent Involvement / Social Capital 
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Social 
disparity

Cultural 
disparity



Effect of Parental Involvement/Social Capital 
on student cognitive outcomes (HO & Willms, 1996)
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School-
based 
involvement 
increase 
both quality 
and reduce 
social 
disparity of 
academic 
achievement

Home 
discussion 

is the 
strongest 
predictor



Schools with Heart: Creating social capital for all 

In Schools with Heart, 
Daniel Brown (1994, 
2019) studies school 

voluntarism through 185 
interviews with 

principals, teachers, and 
volunteers. He shows 

that volunteers serve as 
a bridge between 

families and public 
schools, enriching 

education with personal 
and community 

resources



Evidence of Impact of PI on 
Learning Outcomes and School climate

• Home-Based Strategies: Home supervision vs Home discussion works at 
the individual level . 

• School-Based Strategies: School communication vs School participation 
works at school level and reduce social disparity. 

• Schools can create social capital (network, norms, obligation & 
expectation) by mobilizing family and community volunteers regardless of 
their social background, that could enhance reading climate, learning 
norms and caring norms of the school.

• Volunteers connect families and communities to schools: Voluntarism 
acts as a bridge between private and public spheres, enhancing trust, 
communication, and shared responsibility 

• Voluntarism strengthens public education when properly organized: 
Schools that intentionally recruit, train, and manage volunteers gain vital 
social and material support, suggesting that policy should promote 
structured volunteer programs rather than relying on informal efforts.



Evidence of Family Influence on young adults’ non-cognitive 
outcomes (Study Aspiration & Future Hope) 

Overview of HKLSA

Age 15
(2012)

Age 16
(2013)

Age 17
(2014)

Age 18
(2015)

Age 19
(2016)

Age 20
(2017)

Age 22
(2019)

Age 23
(2020)

Age 24-25
(2021-22)

HKPISA 
2012

Total N:
4670

Wave 1
Survey

Total N:
3000

Wave 2
Survey

Total N:
2631

Wave 3
Survey

Total N:
1552

Individual
In-depth 
Interview

N: 53

Wave 4
Survey

Total N:
1049

Wave 5
Survey

Total N:
988

Individual
In-depth 
Interview

N: 45

Wave 6
Survey

Longitudinal Study of Adolescents in Hong Kong (HKLSA)



Impact on non-cognitive outcomes
Adolescents’ University Aspiration 

(Wave 3, 2015)



Impact on non-cognitive outcomes
Adolescents’ University Aspiration
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Impact on Social disparity of Hope 
(Longitudinal Data Wave 1,2,3,4 – 2012-2017)



Impact on Social disparity of Hope 
Parent’s role on young adults’ hope

1

2

3



Concluding remarks

• The results indicate that school mean SES and family 

SES significantly predicts students’ University 

Aspiration and Hope → social disparity of aspiration 

and hope among young people

• However, family social communication and expectation 

+ students’ own capability contribute to students’ 

aspiration for pursuing a University degree even after 

taking their social background into account.

• Moreover, the relationship between family SES and 

hope is totally mediated by cultural and academic 

communication and career encouragement from parents 

in early years, and current parental emotional support. 

Parental emotional support is the strongest mediator.



Effective Model in USA
Epstein’s Six Types Model

- Parenting

- Communicating

- Volunteering

- Learning at Home

- Decision-Making

- Collaborating with the Community

• Are they relevant to East Asian Contexts?
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https://www.fed.cuhk.edu.hk/~hkcisa/hsc/executive_e.html

Learning at home

Communication

VolunteeringDecision making

Community 

collaboration

Parenting

CONNECTION

Effective model of HSC collaboration 
in East Asian Context



Successful HSC Collaboration Models in 
Asian Context

• Action Research with whole year whole school  intervention – HSC 
project.

• Key Success Factors:
1. Family and Community Involvement Policies – Education 

Decentralization in HK (mandatory for setting up PTA with election 
of parent representative in school management board)

2. Parent center with incentives - Parents as insiders with a parent 
room in school

3. Parent support group – parent networking with the help of school 
coordinator (social worker training), parent educator (parent 
education training), and homeroom teacher (teacher training with 
HSC).

4. Building Trust relationship by positive communication, and shared 
goals.

5. Principal Leadership*



How to enhance HSC 
by Principal Leadership 

• From December 2001 to June 2003, fieldwork was conducted in 
three Hong Kong primary schools with different socio-economic 
background and levels of parental participation. 

• A total of 68 interviews were conduced with of the 3 principals, 18 
teachers involved in PTA, 18 active parent helpers of the three 
Parent Associations and 29 non parent helpers of the three schools. 
The research team also attended nine activities organized by the 
parent associations of the three selected schools. 

• This first phase extended for a half year for qualitative data coding, 
primary analysis and secondary analysis by way of the grounded 
theory methodology. 

• Reference : Ho, S.C. & Kwong W.M. (2013) Parental involvement on 
Children’s Education: What works in Hong Kong. Springer Briefs in 
Education: Springer, Singapore 
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Major findings:
Principal Leadership make a difference on 

Home School relationship
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Leadership 

Habitus

• Bureaucratic

• Utilitarian

• Communitarian

Home school      

relationship

•Alienated/Separated

•Instrumental

•Trusted/Connected 

Habitus * Capital * Field = Practices
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Habitus Bureaucratic

(Upper middle class 

parents)

Utilitarian

(Middle class parents)

Communitarian

(Working class 

parents) 

Ideologies Students’ learning and attainment 

are the priority of the school, 

home-school cooperation is of 

secondary importance

Principals may based on their 

own school policy to decide on 

the set up of the PTA 

With family and school 

joining hands for the same 

goal, the school should be  

able to provide children 

holistic education of 

quality

Principal should be in the 

leading position in deciding the 

area of parental participation

Schools set up PTA in order to 

comply with government policy 

and to follow the “trend” of 

school reform

Parents and teachers are 

able to interact as partners 

for children development 

through HSC

Views on 

Parents

Volunteers of low education 

level  need much training. They 

are quite troublesome, and are 

not mature enough to deal with 

any administrative task

Parents can only perform 

supportive tasks because they 

are inexperienced with 

educational or administrative 

matters

What is crucial is parents 

having the sincerity to 

volunteer in school, not 

their education level or 

expertise

Parents may easily 

misunderstand the school 

policies and spread false 

message which have undesirable 

impact on the school

Welcome parents to volunteer in 

non-teaching duties (e.g. 

supervising students during 

lunch). This will alleviate the 

workload of teachers and help 

promote the schools’ reputation

Committed parents are able 

to provide effective 

assistance to school

Relationship 

with parents 
Alienated Instrumental Trusted 



Concluding remarks

• Principals with different leadership habitus used 
different strategies to empower some and marginalise 
other parents

• In this study, principal’s leadership habitus, rather than 
parents’ capital appears to be the major determinant of 
the home-school relationship

• Habitus →mobilizing and demobilizing parents → 
separated or connected relationship

• It can be argued tentatively that working class parents 
may be as ‘involved’ and even ‘passionate’ about 
educations as their middle class counterparts which 
depends very much on the principal’s leadership habitus.
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Reducing the Social Gradient 
Through HSC collaboration

• Strategies to Address Inequities with Responsive practices :
1. Targeted support for immigrant and low-SES families.

2. Nurturing of disadvantaged families – set up parent education program and identify 
parents expertise as volunteer in school, show welcome and gratitude to parent 
participants

3. Communitarian Leadership transform different types of capitals for all students

• Challenges to Effective Collaboration in East Asian contexts:
1. Policies that provide sufficient support for parents and community members to be 

involved ( community based and school based PTAs)

2. Language and cultural barriers of disadvantaged parents.

3. Time constraints and lack of resources of teachers and parents.

4. Not sufficient HSC training for principals and teachers

5. Not sufficient parent educators to provide quality parent education

6. Not sufficient community involvement especially Business Sectors 
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Provide funding, manpower, 
and social resources to 
increase careers related 

learning experiences

Training to establish 
Professional learning 
communities (PLC) & 

support network

Implement various plans 
through the cycle of PIE to 
establish a school-based 

model for reform and 
development

Business* University

School

Growth of 
Students 

and 
Teachers



Family Involvement and School-Business Partnership: 
Nurturing Students’ Hope (HO , Li & Lee, 2018)

• This study aims to investigate the impact of student and family 
background factors, parental expectation and involvement, and 
participation in school-business partnership activities, on the 
development of students’ hope.

• Data was collected from a questionnaire survey in 2015 taken part by 
over 5,500 senior secondary students from 13 schools, who were 
participants in a school-business partnership program, and was 
analyzed by multiple regression models.

• Findings suggest the signature positive impact of parental expectation 
and involvement as well as the Business sector involvement on 
students’ hope (agency + pathway)

Reference: Ho, Li & Lee (2018) Family Involvement and School-Business 
Partnership: Nurturing Students’ Hope Education Journal V46N1_73-92 



Implications for Policies  
• Strategies to Enhance Policy:

1. Taking stock of the current HSC policies and practices 
2. Identify the gap between policy goals and actual 

practices accomplished
3. Understand Zone of acceptance of educators/teachers: 1.  

Area of involvement? 2. Degree of involvement 3. Who 
should be involved to what extent in what areas of 
schooling?

4. Establish parent-friendly school policies.
5. Provide incentives for school to promote inclusive 

engagement opportunity for all parents (at home, in 
school and in community)

6. Engage local communities (e.g. NGOs and Business 
sectors: Project WeCan – BUS model) to support 
education and promote mutual involvement.



Implications for Practices 
• For educators and parents: 

1. Home-based involvement is associated with enhanced academic achievement and socio-
emotional well-being at the individual level through the provision of consistent guidance 
and encouragement from multiple sources. 

2. School- and community-based involvement can improve learning environments and 
cultivate a caring norms at the school level, which benefit all students regardless of their 
social background. 

3. To enhance educational quality and reduce inequality, it is essential for educators and 
parents to adopt comprehensive home–school–community collaboration models that 
emphasize shared responsibility, collective values, and active participation from all 
stakeholders. 

• For policymakers and school administrators：

1. Leadership style plays a crucial role in shaping home school relationships. School 
principals who adopt a communitarian leadership approach view the school as a close-
knit community, fostering informal, enduring, and trusting relationships between home, 
school and community. 

2. Policy is needed to mobilize community members/ business sectors to devote their 
money and expertise for school improvement , particular for those disadvantage schools 
and families.  
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